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1. Glossary  

SEND – Special Education Needs and Disability 

PMLD – Profound and Multiple Learning Difficulties  

SLD – Severe Learning Difficulties  

MLD – Moderate Learning Difficulties  

QTS – Qualified Teacher Status 

NQT – Newly Qualified Teacher 

CPD – Continuous Professional Development  
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‘Who do you think you are?’ – An exploration of the influence of teacher identity in the 

field of music teaching 

2. Introduction 

Context 

I am a Music teacher (and former class teacher) in a large SEND school consisting of pupils (ranging 

from 3-19 years of age) with a comprehensive range of additional needs. These needs include both 

physical and cognitive needs, including global delay, dyslexia, dyspraxia, autism and Asperger’s 

syndrome amongst others. Pupils are further categorised according to their needs and the school 

supports pupils who fall under the categories of PMLD (profound and multiple learning disabilities, 

SLD (severe learning disabilities) and MLD (moderate learning difficulties).  

Rationale  

Having been entrusted with the responsibility of teaching within a subject specific role, in this instance 

that of ‘Music teacher’ (teaching pupils from Key Stage 2 to Key Stage 4 with a broad range of SEND 

needs), I have recently found myself professionally questioning how I have arrived at this juncture in 

my career. Reflections facilitated through a recent in-school appraisal process highlighted the shift in 

both my role and the duties I now perform, having moved into the role of class teacher towards the 

role of a subject specific teacher (Music and Media within SEND). Professional discussions (as part of 

my recent appraisal) reignited a motivation to reflect upon my practise on a deeper level, potentially 

gaining knowledge that may support me in my upcoming role.   

Although I will be continuing to teach both Music and Media to whole classes, I will also be taking on 

the role of ‘Music Leader’ for our school Orchestra (for pupils with SEND). Within this role, both 

teaching skills and subject specific skills (including my skills as a musician) will be utilised and I am keen 

to explore where and how these skills were initially learned and consequently developed. Through 

critical reflection I will also examine areas within my self-perceived identity whereby I believe there 

to be a lack of self-efficacy within my subject specific skills and musical abilities. I aim to consider 

whether aspects of my prior professional (and/or personal) experiences continue to affect and impact 

how I feel and operate within my current professional identity. I wish to consider whether 

understanding how and why I may have reached certain conclusions and beliefs can support me in re-

organising patterns within my own thinking, reimaging how I see myself within my current 
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professional identity. This is of importance to me both professional and personally when considering 

self-efficacy relating to my abilities as musician within the classroom. 

Within this assignment I will explore two theoretical frameworks and models to help me analyse and 

reflect upon my professional journey and development. Via these frameworks, I will reflect upon 

professional and personal experiences which have led me towards the subject specific role of ‘Music 

Teacher’. Beauchamp & Thomas (2009) speak of how teacher identity frameworks exist in order to 

support practitioners to reflect with efficiency.  Reflecting on prior personal and professional 

experiences, which potentially shape teacher identity, are large areas to analyse and dissect without 

an aid, lens or guide. I hope that engaging with the models of teacher identity within this assignment 

will focus my reflections, thus increasing their efficiency in positively impacting and influencing the 

formation of my future ‘teacher self’.   

My key questions for this assignment are as follows:  

Key Questions 

1. What is teacher identity?  

2. To what extent does a teacher’s sense of identity influence their practice or professional 

actions?  

3. How can knowledge of teacher identity influence future Continuous Professional and 

Development (CPD) training design? 

 

Success Criteria  

By writing this assignment I aim to:  

• To reflect  upon the formation of my teacher identity 

• To consider the extent to which a teacher’s sense of identity can influence their practice of 

professional actions 

• To explore how teacher identity research could impact and influence future CPD  and 

training design  
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3.  What is teacher identity? 

Defining teacher identity 

The concept of ‘identity’ in the context of teaching, sometimes known as ‘teacher identity,’ is 

considered by many as hard to define and full of complexities (Beijaard et al, 2000, Beauchamp & 

Thomas, 2009, Ivanova & Skara-Mincâne, 2016, Chang-Kredl & Kingsley, 2014). One contributing 

factor to such confusion is that research suggests that our interpretation of the term ‘identity’ is 

changing. Watson (2006:509) describes this shift in meaning when stating: 

A traditional notion of identity is of something essential about ourselves, a fixed and stable 

core of ‘self’. More recently, however, identity has been seen as an on-going and 

performative process in which individuals draw on diverse resources to construct selves 

(Watson, 2006:509).  

I personally and professionally lean towards the idea that identity is a concept that be heavily 

influenced through experiences, therefore susceptible to growth and change. Professionally, I believe 

I have identified differently throughout the provisions and roles I have undertaken within my career 

thus far, and am have come to appreciate the magnitude of context as an influencing factor of identity.  

These factors are described by Ivanoca & Skara-Mincâne (2016:529) as ‘personal, social, cultural, 

political, professional [and] global’ and that these contexts shape what we may also consider to be 

our ‘teacher identity’.  

The following excerpt contains conclusions made in the form of my written reflections (see Appendix 

A) having engaged with the narrative model of identity (further reflections will be explored within the 

upcoming chapter ‘Engaging with reflective models of teaching identity’). I initially plotted core 

information (including provision and role) onto a career timeline in order for me to begin to engage 

on a deeper level with the narrative model. Doing this illuminated the power of context in shaping and 

shifting my professional identity, but also influenced my understanding as to how I now interpret and 

understand the term ‘identity’. 

I felt like a different kind of teacher in each setting because essentially, I was being asked to 

do something completely different in each one. My role in each provision was completely 

different.  I had to reinvent myself each time I moved on to a new role or setting.  
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The workings of each provision were also entirely different. Different routines, systems, 

curriculums, ethos and values, and perhaps most importantly to me – the people, both staff 

and pupils, influenced how I behaved and interacted with others in school, every day. I am a 

different teacher depending on the pupils needs.  

These reflections could be deemed significant when considering the research of Smagorinsky et al 

(2004) who explains that the school environment, the nature of the learner population, the impact of 

colleagues and of school administrators can all be influential in shaping teacher identity, as of course, 

can our own experiences as learners in schools. Building on that idea, within the research of Flores 

(2001), four broad areas emerged from student teachers accounts regarding the contextual factors 

which may have influenced the formation of their present identity. These are: ‘the school as a social 

setting’, ‘the school as a learning community’, ‘the school as a multicultural setting’ and ‘the school as 

an organisational setting’ (Flores, 2001:140). Research exists which suggests that context is a large 

influencer of professional identity in pre-service teacher training (Ballantyne, 2007) but it also feels 

impertinent to share my findings from the position of an ‘experienced’ teacher. Considering myself to 

be at a mid-career point professionally, I still consider my teacher identity to be something that 

continues to evolve and that tools which enable effective refection are of value.   

Definitions of identity also exist across the disciplines of philosophy (Mead, 1934); in psychology 

(Erickson, 1968) and anthropology (Holland, Lachicotte, Skinner & Cain, 1998). Although a thorough 

investigation of identity within the fields of psychology, anthropology and philosophy cannot be 

achieved within the scope of this assignment, it may be of significance to highlight a common thread 

within identity research which spans these disciplines – identity is not fixed. Unlike the traditional 

notion of identity which is described as ‘fixed’, much ‘like the kernel of a nut’ (Currie, 1998:2). Sachs 

(2005:15) describes teacher identity as something that is ‘not fixed or imposed; rather [it is] negotiated 

through experience and the sense that is made out of that experience’. This echoes investigations in 

the field of psychology where Eriikson (1968) highlighted the shifting nature of identity (cited in the 

work of Beijaard et al (2004:107)) stating: ‘Identity is not something one has, but something that 

develops during one’s whole life’, I  acknowledge the concept that identity is not a fixed entity and 

that reflections (and conclusions) drawn at the time of writing are likely to differ considerably to those 

as a pre-service trainee, or indeed to those I might establish having taught another ten years from 

now.  
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Why explore ‘teacher identity’?  

Watson (2016) uses the term ‘Identity work’ to describe the process undertaken when engaging with 

the processes, tools and models surrounding teacher identity. I feel the term ‘Identity work’ is one 

which implies that effort and energies are demanded on behalf of the participant. With applied 

energies, ‘Identity work’ can provide an opportunity to gain a ‘rich, nuanced appreciation of what it is 

to ‘be’ a teacher’ (Mockler, 2011:517). Finding answers to questions such as ‘who am I?’ and ‘who do 

I want to become?’ can be explored through the process of exploring teacher identity; creating space 

for the ‘interpretation and re-interpretation’ of thoughts and ideas (Beijaard et al, 2007). I would 

suggest that by a) creating space for reflection and b) providing scaffolds for reflection, ‘Identity work’ 

can be a practical tool in the lives of teachers. According to MacLure (1993:311), the process of 

reflecting and analysing one’s own teacher identity can become ‘a resource that teachers can use to 

explain, justify and make sense of themselves, in relation to others, and to the world at large’. I 

appreciate that the choice to engage in identity work is and was my own, and would suggest that the 

results may not be as impactful should I have not been as intrinsically motivated to engage in the 

‘work’ required.  

Gee (2001) asserts that understanding one’s own teacher identity is not only useful but is central to 

understanding one’s self as an educator. Whilst I agree, I also appreciate that this is a process that 

presents potential challenges.  One such challenge is that the exploration of one’s teacher identity is 

‘non-linear and downright messy work’ (Mockler, 2011:519). I certainly found this to be the case when 

engaging in the identity work within this assignment, where some outcomes were not immediately 

clear and prompted further reflective investigation.  Nias (1987) indicates that people may also feel 

vulnerable when encouraged to change an aspect (or multiple aspects) of their self-image as this 

consequently impacts both personal and professional identity. Walkington (2005:59) supports this 

idea when saying ‘challenging ideas that one holds dear is not always particularly comfortable, but as 

a practise serves to affirm as well as to confront existing positions’. I found that engaging with the 

models of teacher identity created moments in which I felt both uncomfortable and frustrated but 

were, personally and professionally, worth navigating.  
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The following excerpt is taken from written reflections I made when engaging with the narrative model 

of identity (Appendix B). I believe the following reflections highlight an area of reflective discomfort 

which I encountered throughout and within the reflective process.  

 

I didn’t feel like I have a trusting relationship with my colleagues and I’d never felt like that 

before. I felt like I was brought in to do a job I couldn’t fulfil. Teaching curriculum subjects to 

pupils with significant emotional needs was challenging because I felt there were more 

pressing issues which needed be addressed in order for learning to take place. I spoke to my 

manager about my thoughts but left feeling like the problems were all in my own mind. 

Eventually I reached a place of ‘burnout’ and left this teaching role. I had felt a lack of 

connection with the pupils I taught there, feeling unable to meet their needs and also the 

management team I worked with, who I felt didn’t ‘get me’, my ethos or my values.  

It may be fair to suggest that our constructed teacher identity is intrinsically linked to the people and 

communities that we establish and foster relationships with. The context of community then becomes 

a bespoke and individualised experience as ‘each teacher constructs a different relationship, then, to 

‘the community’ (Maclure, 1993:311). Although I felt professional dissatisfaction whilst in the role 

referred to in the reflections above, I am aware of colleagues whose experiences, viewpoints and 

identities (both personal and professional) differed to my own and appreciate that this may alter our 

perceptions. Via reflection, I was able to revisit the lack of connection with those within my 

professional community (in this specific context and time period), explore potential reasons for this 

and consider why certain areas of disconnect resonated with me so strongly. I believe that the 

conclusions drawn from these avenues of mental investigation will support me in taking increasingly 

effective action in the future. 

 In contrast, reflection has also enabled me to consider more positive professional experiences 

(working in a different provision) and the factors that may have influenced this:  

I felt valued and needed in this role. I believe the management team in this provision saw my 

potential as both a class teacher and as a subject co-ordinator and gave me the support and 

guidance in nurturing these aspects of my professional self. I felt that my teaching style and 

approach were respected and that my opinion was valued by staff, parents and carers and 

most importantly, the pupils themselves.  
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I believe the contrast within the reflective extracts above highlights the significance and importance 

of both relationships and community within the structure and health of professional identity. I would 

suggest that emotion surrounding the professional relationships we engage in and the way we feel 

about ourselves (both personally and professionally) are important influencers in how we interpret 

our own identity. The role of emotion within teacher identity is explored by Zembylas (2003) who 

believes that, by reflecting upon our emotional responses, it is possible to open avenues for greater 

self-care and awareness for the teacher.  

Teachers have hearts and bodies, as well as heads and hands, through the deep and unruly 

nature of their hearts is governed by their heads, by the sense of moral responsibility for 

students and the integrity of their subject matter which are at the core of their professional 

identity…Teachers are emotionally committed to many different aspects of their jobs. This is 

not an indulgence; it is a professional necessity. Without feeling, without the freedom to ‘face 

themselves’, to be whole persons in the classroom, they implode, explore – or walk away. 

(Nias, 1996:305)  

Zembylas (2003:222) states that ‘emotions connect people’s thoughts, judgements, and beliefs’, 

believing that ‘emotions are the ‘glue of identity’.  I would suggest that the presence of emotion in 

identity work is one which is perhaps unavoidable; its presence worthy of acknowledgement if 

knowledge is to instigate professional and personal change. Emotion is certainly prevalent within the 

written reflections cited within this assignment and I believe could be of particular significance for 

those in the teaching community, especially when considering what can constitute daily practice.  

The work of many teachers is unique, however, in that it involves intensive personal 

interactions, often in crowded conditions, with large numbers of pupils who are frequently 

energetic, spontaneous, immature and preoccupied with their own interests. Moreover, the 

social context of teachers' work requires them to demonstrate a capacity to control this 

effervescent mixture and to direct it into culturally approved channels. Small wonder that they 

feel, since the bulk of their working lives is spent in close, even intimate, contact with other 

human beings for whose conduct and progress they are held responsible. (Nias, 1996:294) 

As a teacher, perhaps the worst case scenario of ignoring the role of one’s emotions is potential for 

‘burnout’. ‘Burnout’ is described by Çevik Kiliç (2018:47) as ‘a collection of the negative reactions that 

teachers give against the inequality between the teachers’ perceived skills and against the 

requirements of the profession’. It may be fair to suggest then, that identity work has the potential to 

open opportunities and space in which to explore such discourses, which, in turn, could support career 
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longevity for those working within the teaching profession. Spokane et al (2002) infer that the concept 

of ‘burnout’ is of particular significance for those teaching ‘the arts’ as they are also expected to reflect 

to also demonstrate characteristics of ‘Extroversion’ within their teaching style. A conclusion made 

within my reflections indicates that the effect of maintaining a lively and somewhat ‘extroverted’ 

teaching style (when delivering music) can significantly deplete my energies over time, consequently 

increasing the risk of burnout.  

Up until this point in my career, I had developed (and managed to maintain) a consistent ‘high 

energy’ teaching style. It proved effective in engaging the pupils, so I stuck at it. I can see on 

reflection that I tried to maintain this leading teaching style for too long. I recall feeling 

mentally and physically exhausted. When I’m fatigued, my expectations of what of expect of 

myself escalate and can become unreasonable. I feel ‘off balance’ and it is when I have not 

taken time to reflect and begin to understand the events that have led to this point, that I feel 

the risk of burnout on the horizon. It has only happened once in my career, but I now know 

what got me to burnout and what I can do to avoid it in future.  

It is also important to note that teacher identity work holds the ability to reach beyond the ‘self’, 

possessing potential to influence and change ideologies concerning pre-service training, support 

longevity for those established within the teaching profession and change wider political systems and 

structures (Hawkey, 1996; Flores, 2001; Gratch,2001; Ballantyne, 2005; Hallam, 2006).The potential 

to shape future training design through our understanding of teacher identity is an avenue of 

exploration that is prevalent within current research and will be explored further within the chapter 

‘How can teacher identity impact and influence future Continuous Professional Development and 

training design?  
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4. Engaging with reflective models of teacher identity 

I would argue that unpicking the factors which culminate in teacher identity, in order to answer 

questions as large as ‘who am I?’ are complex and require scaffolding and support in order to navigate 

the issues and questions that may emerge. According to Sachs (2005:15), models of ‘teacher identity’ 

have the potential to provide ‘a framework for teachers to construct their own ideas of ‘how to be’, 

‘how to act’ and ‘how to understand their place in society’. Within this chapter I will explore two 

models of teacher identity, exploring their use as a tool in to potentially influence teacher practice.  

The first model is that of ‘narrative stories’ which enabled me to reflect on how I have professionally 

identified throughout my teaching career, providing space to explore past events. The role of both 

personal and professional identity is a strong current within the reflections made when engaging with 

this model and will also be explored in this chapter.  The second model, ‘Multiple Musical Identities’ 

relates closely to my role as a music teacher and enabled me to focus on identity within the context 

of a subject specific teaching role. Issues regarding self-efficacy and lack of connection with the 

identity of ‘musician’ within my overall teacher identity are a prominent thread within the reflections 

formed via the identity work undertaken. The unabridged reflections made based on these models 

can be found in the appendix of this assignment. 

Model 1 - Narrative stories  

Teachers’ stories provide a means by which they are able to integrate knowledge, practice 

and context within prevailing educational discourses. Telling stories involves reflection on, 

selection of and arrangements of events in an artful manner which means contains meaning 

for the teller and seeks to persuade the listener of their significance. Telling stories is ‘doing’ 

identity work. (Watson, 2006: 525) 

The idea that teacher identity can be constructed, and consequently emerge, through the creation of 

narrative is supported within educational research. The use of narrative as a tool in which to examine 

one’s own professional identity is defined by Lutovac et al (2018:253) as ‘a biography-stimulated recall 

method’. Atkins (2004:346) suggests that a benefit of this method of identity work is that it 

acknowledges ‘coherence and continuity in the psychological, physical, social, cultural and historical 
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aspects of a person’s life’. MacLure (1993) believes that the narrative model fits well with holistic ideas 

and ideologies, which MacLure argues, have gained popularity within education. Within my current 

setting, I consider the emotional well-being and mental health of staff to be nurtured and respected 

which I consider to be ‘in-line’ with the holistic nature of identity investigation and the nature of the 

narrative model. Therefore, I hope that ‘identity work’ as an idea and practice is something that can 

be explored further with staff in my current school context, having the potential to support both the 

personal and professional sides of ‘self’. The following reflections are taken from notes written when 

engaging with the narrative model (Appendix B):  

From writing my professional narrative, I can clearly see the roles and settings in which I felt 

most successful as a teacher. Positive relationships are clearly essential to me in my 

professional life and should I feel a lack of connection or discourse in the future, I will be much 

quicker to act and create a dialogue with my colleagues in which to solve any issues that are 

important to me. If these discourses prove difficult to solve, I will seek further support from 

others.  

I consider the above conclusion of importance as, through writing a professional narrative, I was able 

to pinpoint areas which need to be present in order for me to feel connected to my profession whilst 

also establishing practical strategies and actions I can deploy in the future, should the need arise.   

Zembylas (2005:935) explores the idea that, having constructed a ‘teacher identity’, one has also 

become the ‘beneficiary of a unique biography’. Through the creation of such a biography, I believe, 

we are able plot the contours of our professional lives thus far. I would suggest that the highlighting 

of key events provides a scaffold on which to revisit the primacy and importance of these experiences. 

Ricoeur (1981) (cited within Watson, 2006:523) infers that it is through the creation of our stories that 

we are given the opportunity to ‘read time backwards’. I would suggest that engaging in ‘teacher 

identity work’ provides the space in which to make meaning and coherence of past events through 

the chronological process of recording experiences and subsequent deconstruction of these events. 

These narratives (and consequently, our identities) are formed cumulatively with ‘the reinterpretation 

and reinterpretation of experiences as one lives through them’ (Kerby, 1991:750).  

I believe that the relationship between personal and professional identities is illustrated through the 

following reflective extract, written about my NQT year when working within a mainstream provision:  

Although I felt both successful and supported within my role in this setting, there were certainly 

other factors in my life which affected me at this time. I was a young teacher here, not only 
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navigating ‘how to become a teacher’, but also learning how to balance a personal life 

alongside new-found responsibilities.  

 

Maclure (1993:320) talks about the role of narrative and autobiographical accounts, describing how 

they can ‘…knit together the disparate dimensions of teachers’ lives – curriculum, career, home life, 

pedagogy – in ways that are always bound up with values and with action’ He continues by explaining 

that autobiographical accounts can be used for people to ‘defend their attitudes and conduct’. Within 

the above reflective extract I can see that I have vocalised such a justification; which I interpreted as: 

‘there is a lack of balance between the energies I invest at school and at home’.  On reflection, I could 

have then sought action to potentially remedy this, by exploring workload or expectations at the time, 

or planning my time increasingly effectively so I created time for the ‘personal-self’ to thrive.  Carter 

and Doyle (1996) suggest that having a biographical perspective emphasises the transformation of 

identity and the adaptation of teachers’ professional understandings which in turn can influence 

practice. As a result of reflections made whilst engaging with the narrative model, I am more mindful 

of the role of the personal self within my professional identity and have begun to treat ‘it’ with greater 

care and attention.  

 

Model 2- ‘Multiple musical identities’ and ’teacher identities’   

Engagement with the idea of ‘multiple musical identities’ provides an opportunity to further examine 

the relationship and connectivity between the roles of ‘musician’ and ‘educator’ (Hargreaves et al, 

2007). This relationship is an interesting one in my current role as a music teacher where I attempt to 

achieve ‘effective teaching’ in both of these roles’ I would also suggest that the notion of ‘multiple 

musical identities’ could be useful tool for a teacher of music, providing a place of ‘best fit’ for identity 

(at a current position in time) whilst also presenting opportunities for meaningful exploration of other 

questions surrounding the subject.  

Within the following research, Ballantyne (2005:42-44) discovered three identities emerging when 

interviewing music teachers regarding their personal perceptions of teacher identity. They are 

described as follows: 

• A musician, who happens to be teaching – within this identity, the teacher views themselves 

a musician who also teaches. This is often the case for subject specific music teachers.  
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• A music teacher – within this identity, a teacher may view themselves as a musician within 

their professional context. The identity is a combination of the skills used by both ‘generalist’ 

and ‘specialist’ teacher.  

• A teacher who teaches music – within this identity, a teacher may not consider themselves 

to be a musician as they may view their subject knowledge of musical skill levels to be lacking 

or below standard. Their primary view is of themselves as a teacher, who also delivers a 

degree of music education (Ballantyne, 2005:42-44). 

 

On absorbing this research I found myself relating to the identity of, ‘a teacher who teaches music’. 

Through engagement with the ‘Multiple Musical Identities’ model I found that an opportunity was 

provided in which to explore the relationship between ‘musician’ and ‘educator’. Throughout my 

teaching experience, there have been some teaching contexts which have called for a heavier 

emphasis and need for deployment of musical skill.  This reflective conclusion illustrates how the move 

from the role of class teacher to a subject specific (music teacher), and contextual change (mainstream 

to SEND), has shifted my thinking regarding deployment of musical skill: 

I wasn’t as concerned about the degree or competency of my musical skills whilst teaching in 

a mainstream provision. However, I am now noticing the level of specialist knowledge held by 

teacher colleagues attending training alongside myself – they are accomplished teachers AND 

musicians!  I feel like I’m half of the package, and I want to be better to give the pupils within 

the school orchestra the richest educational music experience possible. Can I do that whilst not 

being an ‘expert’ musician?  

The belief that musical performance (within my teaching role) could be beneficial to the pupils (young 

musicians) within the school orchestra generated a motivation to further question the role and 

importance of musical skill in my teaching context. Tarrant et al (2002) shares an idea that teachers of 

music can feel judged by their musical abilities and whilst I have not felt judged by others, I have, at 

times, judged myself on my musical abilities.  In light of recent reflections, I have come to understand 

that I am may have internally and negativity impacted my own teacher self-efficacy. Ballantyne 

(2005:40) suggests that ‘musical self-efficacy (how a teacher perceives their own musical abilities is 

likely to sway a teacher’s professional identity – that is, the ‘better’ they feel that are at performing 

music, the more likely they will perceive themselves to be a ‘musician’. This would perhaps explain 

why I struggle to identify with the identity of ‘musician’ within the wider picture of my teacher identity.  
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Steele (2010:74) shares a belief that in order to ‘cultivate a strong sense of self-efficacy; individuals 

must have positive experiences in overcoming obstacles’. This idea resonated strongly with me and 

encouraged consideration of the fact that whilst I am an experienced class teacher, I am relatively new 

in the role of music teaching. The role of Music Leader within the school orchestra context is 

completely new; therefore it is perhaps fair to consider that I have not yet gained a range of positive 

experiences in which to develop a stronger sense of self-efficacy as a musician. To conclude, I am now 

increasingly assured that my self-efficacy has the potential to rise with both time and experience.  

The research of Hawkey (1996) suggests a possible link between (music) teacher identity and doubts 

of self-efficacy, in that, by examining the balance between the roles of ‘musician’ and ‘educator’, areas 

for potential growth and improvement can be highlighted. Wheatley (2002) asserts that there are 

potential benefits to be drawn from efficacy doubts, if the learner is able to utilise them in a way in 

which teaching practice can be improved. By engaging with the Multiple Identities model I feel that I 

have gained clarity as to how to improve my practice – in this instance, gaining further experience 

when functioning as a musician within a teaching context and taking an increasingly active role in 

improving my musical skills and abilities.  

The following model of identity provided opportunities to consider how I might utilise different skill 

sets, which I would suggest, are part of the formation of my teacher identity. Research undertaken by 

Beijaard et al (2000) in the field of teacher identity, began with the following statement (influenced 

and inspired by the work of Bromme (1991) :  

Teachers derive their professional identity from (mostly combinations of) the ways they see 

themselves as subject matter experts, pedagogical experts, and didactical experts (Beijaard et 

al, 2000:751). 

From research gathered as part of their study, Beijaard et al (2000:754) consequently created three 

possible ‘teacher identities’.   

The teacher as a ‘subject matter expert’ – A subject matter expert is a teacher who bases 

his/her profession on subject matter knowledge and skills. 

The teacher as a ‘pedagogical expert’ - A pedagogical expert is a teacher who bases his/her 

profession on knowledge and skills to support students’ social, emotional, and moral 

development.  



Student Number:  0101577 
PE7534: Examining Professional Practice 

 Page 
16 

 
  

The teacher as a ‘didactical expert’ - A didactical expert is a teacher who bases his/her 

profession on knowledge and skills regarding the planning, execution, and evaluation of 

teaching and learning processes.  

 

I have found the combination of ‘identity statements’ formed by both Beijaard et al (2000) and 

Ballantyne (2005) useful in providing the vocabulary with which I most accurately identity as a teacher. 

In combination, they indicate that I feel and identify as a ‘teacher who teaches music’ whose teaching 

skills sets resonate with the ‘didactical’ and ‘pedagogical’ teacher identity descriptions. This, I 

perceive, is accurate of my identity at this current point in time. Using these models of identity as 

reflective tools prompted consideration as to how I deploy different types and degrees of skill in future 

roles, as has been required within my past teaching experience.  

Subject matter (in my context, that of music) is an area that I have had to develop over the past year 

whilst working as a teacher of music, but one, I would suggest that  should not be confused with 

‘musical skill’. Whilst I may feel secure in my technical knowledge of the subject matter of music, it is 

my abilities to exhibit and demonstrate musical skill and proficiency that I question.  Therefore, this 

model further clarifies my understanding that it is perhaps not my knowledge of teaching music that 

would benefit from development, but instead my own musical skills and abilities.  
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5. How can teacher identity influence the design of teacher training and Continuing Professional 

Development?  

Identity work and mentoring  

Britzman (1986) states that:  

Prospective teachers, then, bring to their teacher education more than their desire to teach. 

They bring their implicit institutional biographies—the cumulative experience of school lives 

… which in turn, inform their knowledge of the student’s world, of school structure, and of 

curriculum. All this contributes to well-worn and common sense images of the teachers’ work 

and serves as the frame of reference for prospective teachers’ self-images (Britzman, 

1986:443). 

I think it is fair to suggest that, for those involved in the design of teacher training, that it it may be 

advantageous to take into account the prior experiences (both personal and professional) of student 

teachers. Walkington (2005) highlights the role of mentoring as a supporting structure which fosters 

teaching practitioners to develop his/her professional identity and whilst there is not the scope within 

this assignment to explore the role of mentorship within teacher training design in depth, I wish to 

acknowledge the place of discussion about identity in supporting meaningful and supportive 

relationships between mentor and mentee. Izadinia (2016) takes note that a positive mentoring 

relationship is in opposition to the traditional method of quality assurance and student assessment 

methodology and hinges on open communication, quality feedback and opportunities to explore 

questions and emerging teaching pedagogies. I can see a role for the exploration of identity within 

this relationship, with ‘identity work’ being used as a tool for which positive professional identity and 

a greater sense of self-efficacy can be developed and nurtured.  

 

Preparation for the ‘realities’ of teaching 

Having already established that a reason to explore teacher identity is the promotion of positive self-

efficacy and thus, avoidance of burnout, it seems significant to explore praxis shock as a potential pre-
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cursor to ‘burnout’ and investigate the role of teacher training and continuous professional 

development (CPD) design in supporting the professional future longevity of teachers in training. 

Praxis shock is defined by Ballantyne & Zhukov (2017:245) as ‘the experience that teachers have within 

their expectations of teaching life does not match up with the realities of teaching’.  

Kelchtermans & Ballet (2002: 105) explain that ‘praxis shock of beginning teachers not only has to do 

with issues at the classroom level, but also with teacher socialisation within the school as a context. 

The socialisation process is furthermore defined as ‘the meaningful interaction between the beginning 

teacher and the school as an organisation (with its different ‘actors’). Ballantyne (2007:129) states 

that ‘a pre-service course that is both integrated and contextualized should minimize the incidence of 

praxis shock’. I am conscious that for early-service teachers, a lack of connection or relationship 

between the teacher and the organisation or school provision could also contribute to (or potentially 

even cause) praxis shock, leading to a place of burnout.  I would also argue that a significant change 

of professional context could also be a trigger for praxis shock, beyond the points of pre-service or 

early entry teaching and is something to be mindful of throughout one’s teaching career. 

Context has been a recurring theme within the reflections made when engaging with the models of 

identity within this assignment and, research suggests, is something which should be considered 

within teacher training design. This view is shared by Ballantyne (2007:129) when recommending that 

‘pre-service teacher education courses for music teachers should prepare future teachers for the 

specific context within which they will be operating’ (I would argue this is also a valid a statement 

outside of the field of music specific teaching). I appreciate that it may be challenging to prepare a 

future teacher for contexts which could be considered somewhat specific or specialised (examples 

may include SEND or EBD provisions). In spite of this, I would still argue that experiences within such 

contexts could enable student teachers to gain experience and knowledge which may need to be 

applied when in-service.  

Another suggested element of effective teacher training design is that of ‘integrated learning’, 

constructed to ‘help students make links between theory and practice, between general education 

and music education, as well as relating the knowledge presented in all their music discipline and 

education units to their professional practice’ (Ballantyne, 2007:129).  Doing this can provide ‘pre-

service teachers with the means to apply knowledge and skills learned in all subjects to their future 

context as music teachers by presenting both music and education theory in terms of their application 

to music teaching’ (Ballantyne, 2007:128-129).  
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I would suggest that it is the responsibility of our universities, supporting schools and teaching 

alliances to ensure plentiful opportunities for student teachers to integrate knowledge and skill 

through the facilitation of safe and supported teaching learning experiences as it is through these 

experiences where teacher identity is created.  

Identity growth through experience 

Although I had previously taught music within a mainstream setting, I had little experience 

teaching music within the sphere of SEND.  Further opportunities to practice my teaching of 

music within SEND would have encouraged consideration of the adaptations I would have to 

make in both my thinking and practice in order to work successfully within an SEND provision.  

Earlier in this assignment, it was suggested that a culmination of positive teaching experiences can 

result in a stronger sense of teacher self-efficacy.  When reflecting on the above extract I wish to 

consider whether a lack of opportunities to practice my teaching of music (including, within an SEND 

context) during initial teacher training could have resulted in me entering the profession feeling 

somewhat ill-prepared. Walkington (2005:63) believes that ‘teacher educators must seek to 

continually encourage the formation of a teacher identity by facilitating pre-service teacher activity 

that empowers them to explicitly build upon and challenge their experiences and beliefs’. It within 

these early experiences that pre-service teachers can find out who they currently are as teachers and, 

importantly, who they want to become. Thornton et al (2005:489) believes that opportunities to 

engage in identity work are of ‘paramount importance in supporting the long term success of new 

teachers’. Within the space created by identity work, educators can explore the complexities of 

identity and at a formative stage, develop further as a reflective lifelong learner (Mayer, 1999). This 

research resonated with the following extract taken from my written reflections:  

I feel I would have benefited from thinking about how my professional identity as a teacher of 

music at an early career point. Perhaps by doing so I would have had greater opportunities to 

reflect on my emerging (and still developing) teaching practice on a deeper level –being able 

to set targets for myself with increasing accuracy.  

Walkington (2005:63) believes that ‘the importance of dedicating sufficient time, reflecting on 

practice, empowering decision making and learning through research in action is strongly 

recommended as means to prompting a positive and personally meaningful teacher identity’. Whilst I 

agree with this statement it is important to add that reflection quality can be strengthened and 

supported through supervision (Walkington, 2005) and I am hopeful that meaningful discussion with 
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tutors and mentors can further support emerging and developing teacher identities throughout both 

my own, and others, teaching careers.  

 

 

6. Conclusion 

Reviewing the key questions and success criteria  

Through writing this assignment I believe I have come to understand that teacher identity is a 

composite of both the professional and personal self and the research within this assignment justifies 

the idea that the personal ‘self’ is embedded in the fabric of us, influencing how we behave as 

teachers. Through engaging with the models of identity within this assignment, I believe I have 

developed a deeper understanding of the role of my personal self within my wider teaching identity. 

I have appreciated the opportunity to explore events within my professional narrative which have 

prompted strong emotional reactions, providing opportunities to question the potential 

reasons/causes of discourse and how I professionally navigated these moments of challenge. My 

perception of emotion within my teaching identity has shifted during the writing of this assignment 

from a place where I possibly connected emotion with shame, considering its place within my 

professional identity as an area of weakness, towards an understanding of emotion as a useful 

indicator in knowing when to delve deeper into a specific area of reflection.  

Research suggests that context can significantly influence how we perceive our teacher identity and I 

have come to understand the factors which constitute context. Each provision and role within my 

teaching career thus far operate differently on social, academic, cultural and organisational levels – 

influencing how I operate and engage professionally within these different contexts. These contexts 

provide us with ‘other’, by which I mean, people (pupils, parents/carers and staff) with whom we 

engage with, forming relationships and connections. I have come to understand the importance of 

professional relationships in such contexts, and how they influence how I identify within the 

partnership. My reflections indicate that I have identified most positively as a teacher when working 

in contexts where professional relationships are strongest; where I believe I have purpose, am 

respected and am able to  play a part in enriching the lives of the pupils I teach through delivering the 

subjects I genuinely care about.  

I appreciate the term ‘Identity work’ in describing the process of reflectively engaging with the ideas 

and concepts surrounding professional identity. Although I have always considered myself to be a 
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reflective practitioner, I was unaware of models or tools which could act as a guide to my reflections. 

The ‘narrative’/ ‘life stories’ model enabled me to examine the different roles and provisions I have 

professional experienced as a teacher during my career thus far. Starting from a macro perspective, I 

was then able to zoom in on each ‘stage’ of my teaching career, exploring moments of success, 

professional fulfilment and satisfaction through to times of intense dissatisfaction and disconnect. 

Having identified these ‘peaks and troughs’ I could then move towards a micro perspective, and, 

through narrative writing, explore issues and questions surrounding these experiences. Conclusions 

drawn through the process of reflective writing enabled me to see the influence of personal and 

professional experience on the formation of my teacher identity. Perhaps most importantly, I was able 

to see, within the written words, the evolving nature of teacher identity. By looking back, I feel 

increasingly prepared and informed in setting myself targets which will enable me to move forward 

within my teaching career.  

I appreciate how identity work can act as a practical tool in setting future targets and goals. Exploration 

of the ‘Multiple Identities’ and ‘Teacher Identity’ model encouraged me to consider how I might define 

myself as a subject specific teacher and, perhaps more importantly, create space to explore the 

reasons for this identity choice. Issues regarding the origin of my lack of self-efficacy as a musician 

emerged when using the musical identity descriptors to find a place in which I could begin to define 

my music teacher identity. Through exploration of the Teacher Identity model I was able to pinpoint 

areas of skill I have utilized within my teaching practice and recognise the different skills sets required 

when working across different roles and provisions. I have considered whether it is perhaps more 

important to possess subject specific skills and skills of ‘musicianship’ when working as a teacher in a 

mainstream settings (perhaps due to academic targets and pressures) than in SEND provisions where, 

I would suggest, (although academic progress is of course required) a focus tends to be on social and 

emotional aspects of pupil need. Therefore, if I can bring joy, enthusiasm and a passion for the subject 

– does it matter that I am not an ‘accomplished musician’? I cannot speak for Music teachers generally, 

but I myself have come to a conclusion that energy spent worrying on this issue could perhaps be 

better placed.  

I have learned to look at self-efficacy from a different angle, exploring its potential to instigate change 

if examined through a critical lens. The models of identity supported me in gaining deeper criticality 

on the subject of my self-efficacy,  moving me from a position in which I felt fixated  on my  lack of 

musical ability, towards a more positive mind-set in which I began to consider what I can do to nurture 

and develop this part of myself. During the course of writing this assignment I have restarted guitar 
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lessons, which, although is a small action, is moving me towards a place where my self-efficacy can 

improve.  

 

 

 

Future implications of the research  

It may be fair to suggest there is a place for identity work within the design of teacher training and 

CPD programmes. Although my identity work took place between my own mind and the written page, 

I can see the benefits of sharing thoughts and ideas surrounding personal and professional identity 

through discussion with a mentor or tutor. Although, I would argue, reflective practice is encouraged 

and recognised within teacher training and development programmes, I believe talking about identity 

could become a higher profile activity, with models and tools being shared with students, enabling 

efficient identity work to take place. Within this assignment I have engaged with two models of 

teacher identity and I am conscious there are many other models in existence which can support the 

professional identity investigation. The Music Teacher Identity Scale (MTIS) created by Wagoner 

(2015:27) is described as a ‘data gathering instrument [used] to measure two constructs of music 

teacher identity -Music Teacher self-efficacy and Music Teacher commitment’.  A possible 

continuation of this research could be the exploration of this tool with music teachers within my 

teaching community, thus, opening up a dialogue around teacher identity in the field of music 

education. The connection between ‘commitment’ and career ‘longevity’ could also be an interesting 

avenue for further exploration.  

Research within this assignment suggests that identity work has potential to alleviate the risk of 

burnout for teachers. Reflections within this assignment illuminated circumstances in which I felt 

(both personally and professionally) close to burnout. Consequently, I am increasingly aware of the 

signs of potentially burnout for me specifically, and will use this information to act as a guide in the 

future. I would suggest that for pre-service teachers, identity work could promote resilience through 

self-awareness, supporting them in dealing with the realities of teaching, thus reducing the risk of 

praxis shock.  

Although perhaps obvious, practical teaching experience to practice one’s teaching is arguably 

necessary in the formation of both self-efficacy and positive teacher identity. Opportunities to engage 
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in high quality reflection work (whether guided by a mentor, tutor and/or suggested models/tools) is 

something that, I would suggest, is integral to the design of training and CPD programmes for those 

entering the teaching profession and for those at a mid-career point who may wish to better 

understand the formation of their own professional identity.  

Steele (2010:71) states that ‘each teacher brings with him or her certain natural traits as well as 

learned behaviours and characteristics’. Although there was not the scope within this assignment to 

explore the formation of personality in depth, it feels impertinent to note that the personal is 

inherently part of our wider professional identity. Therefore, it may be of interest to further research 

how the personal and professional self can be nurtured within pre-service training design as, I would 

suggest, there is the potential to integrate ‘natural traits’ to enhance and enrich teaching practice.   

Ultimately, regardless of one’s position throughout a teaching career, I hope identity can be further 

explored as a tool in which teaching professionals can effectively look back in order to move forward. 

 

 That which sings and contemplates in you is 

 still dwelling within the bounds of that first  

 moment where scattered stars into space… 

 Yet if in your thought you must measure time into 

 Seasons, let each season encircle all other seasons,  

 And let today embrace the past with remembrance 

 And the future with longing – Kahlil Gibran, 1923 (cited within Olsen, 2008:23) 
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Appendix  

Appendix A: Career timeline and accompanying written reflections (Swarbrick, 2019) 
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I felt like a different kind of teacher in each setting because essentially, I was being asked to 

do something completely different in each one. My role in each provision was completely 

different.  I had to reinvent myself each time I moved on to a new role or setting.  

The workings of each provision were also entirely different. Different routines, systems, 

curriculums, ethos and values, and perhaps most importantly to me – the people, both staff 
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and pupils, influenced how I behaved and interacted with others in school, every day. I am a 

different teacher depending on the pupils needs.  

 

Appendix B 

The following written reflections were made when engaging with the narrative model of identity. 

Narrative stories 

I used the figure within Appendix A to provide a scaffold on which to write my professional teacher 

narrative. The narrative below follows a chronological order. Some of the conclusions drawn from 

engaging with the narrative model of identity research can be found in the body of this assignment. 

Some conclusions exist as thoughts and have not as yet been committed to paper. Some conclusions 

may not have made apparent to me as yet, but may arrive in my consciousness in the future.  

 

Setting: University 

Role: Student 

My degree was in ‘Drama, Theatre and Television’. I selected the course because of a general interest 

in the both media and performing arts – of which this course was a well-balanced blend of both. During 

my time at University I was able to develop my performance skills and technical skills when working 

with film. I didn’t know then how useful these skills would become later in my career as a teacher.  

A key activity I was engaged with in the personal side of my time at University was singing in a four-

piece rock band. I have never thought of myself as an accomplished singer (my formal training is 

minimal) but it was something I had always wanted to do because I loved performing. We played gigs 

all over the place and I LOVED it. We became a regular fixture around the local area and played at our 

University often. I felt a sense of belonging both within the band but also within the wider community. 

I was surprised when we started to receive the level of positive feedback we did. I guess my self-efficacy 

as a singer rose a little and I started to identify (partially) as a ‘singer’. I guess, to some degree, I did 

identify as a musician during this time, but perhaps one who was faking it a little. I felt like I made my 

role as a singer in a band work but heavily deploying my performance skills to compensate for a lack 

of technical musical ability. However, it didn’t worry me in the same way it has come to many years 

later… I was just enjoying the process of seeing where we could all go on our musical joint venture. It 

did lead us to some exciting places, even playing bigger venues in London and winning a few battle of 

the band competitions. I look back at the personal and professional sides of my identity rather fondly. 

However, I am conscious that there were moments of struggle too during this time, but wonder 

whether the passing of time has a habit of me viewing this past period of time through rose tinted 

glasses. If this is true, then I feel at peace with that.   

Teaching wasn’t on my radar at all during this time. One of my University housemates was a teacher 

and it looked like they were working exceptionally hard. I would suggest that it seemed more like ‘work’ 
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than the kind of practice I was engaged in. My ‘work’ felt like fun! I was devising plays, learning about 

theatre techniques and learning the basics of film making and editing. My time at University never felt 

like hard work. Many of the teachers I knew from my time at University had wanted to become teachers 

since they were young. This was absolutely not me. But, on reflection, there was one module during 

my University course – ‘Theatre In Education’ (TIE) that put me in a teaching situation for the first time. 

As I am writing this I am conscious that it I have not thought about this initial past experience for a 

long time, but instantly can note its place in igniting a spark within my and the germ of an idea that 

would later lead me towards become a teacher.  

We were asked to teach a short series of Performing Art lessons for BTEC students at a local college. I 

remember feeling really good about the teaching experience and surprised by this. I didn’t have any 

pre-conceptions about myself as a teacher or what the experience might be like. I just did it, which was 

quite representative of the way I conducted myself at this time. I remember receiving positive feedback 

from my peers. The whole experience felt good and I think I logged this somewhere in my mind and 

picked up on it again once I graduated.  

After graduation I fell into a working role which I did not expect. A friend of mine was working for an 

independent communication service for children and young people with a diagnosis of Autism and/or 

Asperger’s Syndrome. She recommended me and I began working as a teaching assistant in a range of 

provisions. These included care homes, secure units and within mainstream schools. During this time I 

learned a lot about special needs and I began to realise there were some interpersonal skills within me 

which I could use effectively within this role. When working within this role in the context of a 

mainstream setting I recall conversations with the teachers working there, questioning whether I 

myself had considered teacher training. I hadn’t, and I didn’t feel I had quite enough experience 

working in schools to begin that journey yet. However, working in a mainstream school as a teaching 

assistant made a lot of sense to me, and when a full time position came up for a teaching assistant 

role within a local EBD unit (attached to the mainstream school) I went for it. It made sense.  

Working within the EBD unit had moments of real challenge. There wasn’t a full time teacher in post 

so I drifted into the role myself – using the knowledge and skills I had picked up in my previous post 

(and a lot of gut instinct) I slowly began to teach. Initially, this was informal with me teaching lessons 

here and there, but soon escalated to a point where I was teaching for the majority of the time. My 

Head teacher was very supportive and encouraging of my emerging practice. There was a lot of trial 

and error and managing pupil behaviour was a real challenge. I observed practice from my colleagues 

that I deemed to be high quality and I emulated this good practice wherever I could.  I also learned 

about the kind of teacher I did not want to be and I think this began to shape my professional ethics, 

of which I still hold today. Professional discussions with my Head teacher at the time led me towards a 

position where I was offered a place on the Graduate Training Programme (GTP) where my current 

school of employment could support me on my journey to become a qualified teacher.  
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Role: Year 4  class teacher/ GTP route of teacher training 

Setting: Mainstream Primary setting 

The Graduate Training Programme feels like a bit of blur in hindsight. It went really quickly. Contact 

time at the University was very limited – maybe one day each month (if that), with a focus being on 

the teaching of core subject areas. I understood this, but was always anxious about my teaching of 

maths. I struggled with the subject myself at school and as predicted, I did struggle with the QTS skills 

test for maths. I think I passed on my third attempt, and this was soon before I was due to graduate, 

so I felt the pressure then. I questioned my ability to teach the maths as a subject and knew this was 

something I would have to dedicate energies to if I were to be successful at it. Failing a test perhaps 

had an impact on my self-efficacy regarding subject knowledge and was something I worked at over 

the upcoming years as an early-service teacher.  

The GTP course relied quite heavily on the school providing me with high quality teaching experiences. 

My school already knew me and had an understanding of my emerging professional identity at the 

time. They took note of the subjects I felt passionately about and let me explore them further – 

particularly with music.  I think they, and I, knew that this may be of benefit to the school further down 

the line when qualified and working at the school as a class teacher and subject co-ordinator.  

The school itself was in an area of social and economic deprivation. This was perhaps significant in that 

it made me appreciate and perhaps become increasingly sensitive to the needs of the parents/carers 

and pupils I created professional relationships with within the local community. I recall a large amount 

of in-house training in order to ensure teaching standards were high. During my initial training year I 

remember feeling the external pressures being put upon the staff at the school and really having to 

learn what constitutes good teaching. There was a lot of INSET training, particularly surrounding the 

core subjects and I think it was during this period where I developed an understanding of what a good 

lesson could look like, how it could be planned, organised, delivered and assessed. Lesson observations 

were very regular and would be so for the next few years. As nerve wracking as these were (and still 

can be), I learned a lot about what it meant to be a teacher – refining my practice and taking into 

account the regular feedback I was given from my observers.  

 

Role: Year 4 class teacher  

Setting: Mainstream Primary setting 

Having graduated with Qualified Teacher Status I then remained at this school for five years as a class 

teacher. I felt valued and needed in this role. I believe the management team in this provision saw my 

potential as both a class teacher and as a subject co-ordinator and gave me the support and guidance 

in nurturing these aspects of my professional self. I felt that my teaching style and approach were 

respected and that my opinion was valued by staff, parents and carers and most importantly, the pupils 

themselves.  

Although I felt both successful and supported within my role in this setting, there were certainly other 

factors in my life which affected me at this time. I was a young teacher here, not only navigating ‘how 
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to become a teacher’, but also learning how to balance a personal life alongside new-found 

responsibilities. When I look back at this period of my life, I remember both the personal and 

professional events which I believe to have shaped my teacher identity as I perceive it today. Both 

professionally and personally I think this was a period of significant growth and change. I gained a 

teacher identity through professional experience. I worked through so many professional challenges 

that it is impossible in the scope of these reflections to write about them all. There were however, a 

few key experiences perhaps worth noting. Managing behaviour was an important aspect of my 

teaching which really developed during this time. I think I became increasingly resilient as a teacher 

during these years, and increasingly skilled in knowing how I could better support the emotional and 

social needs of the pupils in my care. 

 I also got better at teaching maths and undertook significant training in order to develop my subject 

knowledge. The school supported me all the way with this and I learned how to put into place some of 

the visual materials to support pupils learning and understanding of the number system. Through 

training, I learned visual ways in order to understand core mathematical concepts and it was only then 

that I felt I could deliver learning to my pupils in a way that made sense. This was an important and 

quite transformative part of my time as a mainstream class teacher and I remain incredibly grateful 

for the training opportunities provided to me by the leaders of my school. The head teacher of this 

school also made time to engage in professional dialogue with me and was aware of my wishes to 

improve my teaching of maths. He took into account how I felt personally and professionally about my 

lack of confidence in teaching the subject and we were able to work on a plan to improve this. This, to 

me, is effective mentorship. I did the work, but I was guided in the right direction by a senior member 

of staff with whom there was a trusting and respectful professional relationship. The things I learned 

within this role and phase of my development would be aspects of my teaching that would remain with 

me for the duration of my future teaching experiences. I will always be grateful.  

 

Role: Class teacher 

Setting: EBD provision 

This period of my teaching career, in many ways, feels too large to reflect upon. It was a period of time 

in which I think I felt great professional dissatisfaction which had a huge impact on my personal self. 

There may be an appropriate time to reflect more deeply with the experiences had during this time 

and maybe I will engage with that in the future. But for now, I will attempt to summarise. I didn’t feel 

like I have a trusting relationship with my colleagues and I’d never felt like that before. I felt like I was 

brought in to do a job I couldn’t fulfil. Teaching curriculum subjects to pupils with significant emotional 

needs was challenging because I felt there were more pressing issues which needed be addressed in 

order for learning to take place. I spoke to my manager about my thoughts but left feeling like the 

problems were all in my own mind. Eventually I reached a place of ‘burnout’ and left this teaching role. 

I had felt a lack of connection with the pupils I taught there, feeling unable to meet their needs and 

also the management team I worked with, who I felt didn’t ‘get me’, my ethos or my values.  

Up until this point in my career, I had developed (and managed to maintain) a consistent ‘high energy’ 

teaching style. It proved effective in engaging the pupils, so I stuck at it. I can see on reflection that I 
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tried to maintain this style for too long. I recall feeling mentally and physically exhausted. When I’m 

fatigued, my expectations of what of expect of myself escalate and can become unreasonable. I feel 

‘off balance’ and it is when I have not taken time to reflect and begin to understand the events that 

have led to this point, that I feel the risk of burnout on the horizon. Managing incredibly complex 

behavioural issues in the classroom on a daily basis was taking an emotional and mental toll on me – 

but at the time, I was so persistent to carry on teaching, so I did… 

I left this role within six months with a strong feeling that I had lost the teacher identity I had worked 

to develop since qualifying. I felt that I had lost my professional self and was also feeling the impact of 

this on my personal life and self. I don’t know whether this was a case of praxis shock, but I identify 

with the concept of burnout and the descriptions as to how this may present. I felt like I had lost my 

teacher identity and I was shocked as to how bereft I felt once I had walked away. I felt I had a choice 

to make, either leave teaching, or move on and regain a sense of professional self. So, I moved on to a 

role as a class teacher in my current SEND school.  

 

Role: Class teacher 

Setting: SEND provision 

I had some challenging classes when I started at this school -really diverse ranges of pupil ability and 

need. But, I loved it. I loved being mentally challenged as a teacher again – finding creative solutions 

to support the pupils learning. I felt supported by the Senior Management Team very quickly having 

joined the school. This I think is significant. Through writing this, I am drawn back to how very 

important respectful and professional relationships are to me as both a teacher and as a person. What 

I experienced during my time as a class teacher in this school was so very different to that in my 

previous role. I felt like, through my teaching practice and experience, I was able to professionally ‘get 

back on my feet’. It felt good. I am conscious that the context of this provision was so very different to 

the former. Here, I felt like I could contribute to the school – maybe even beyond my designated class 

and phase. I knew at an early stage that there might be space for me to navigate and grow 

professionally in this context, and that I would be supported in doing so.  

 

Role: Media and Music teacher 

Setting: SEND provision 

At the time I am writing, I have been in working in this role for a couple of years. I am a little astonished 

as to how I got here, which is perhaps why I am writing this assignment about the concept of identity…  

I took on the role of subject co-ordinator of art, drama and music when working as a mainstream class 

teacher. Having felt as though my work in those areas had made a difference gave me professional 

self-confidence - I definitely wanted to continue such work in a new capacity. My current school 

provided opportunities for me to explore subject specific teaching and I was beyond happy to take on 

the role of Media and Music Teacher. I felt like I could pull the best parts of my own educational 
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experience, from University and college alongside the best parts of my professional experience and 

apply them in my practice. I feel privileged to be involved in some incredible initiatives and ideas – from 

leading an SEND orchestra, to building a school radio station, to teaching music and developing how 

music technology can be used within our setting… the list goes on. As a teacher I am not short of 

challenge – and I love that.  

I felt that there was a shift in my teacher identity prompted by the move in becoming a teacher of 

music. I think I currently feel that I need to become a specialist of my subject. Sometimes, colleagues 

have referred to me in this way and I struggle with the term ‘specialist’ each time. I think I know where 

this stems from and it is wrapped up with skills of musicianship.   

I am now noticing the level of specialist knowledge and musical skill held by teacher colleagues 

attending training alongside myself – they are accomplished teachers AND musicians!  I feel like I’m 

half of the package, and I want to be better to give the pupils within the school orchestra the richest 

educational music experience possible. Can I do that whilst not being an ‘expert’ musician? By writing 

this, I am beginning to consider what I can do to answer this question. I have played around with the 

idea of re-starting guitar lessons (I love the guitar as a vehicle to make music with pupils) but have 

potentially made (many legitimate) excuses as to why I haven’t – no time, other pressures (etc.).But, if 

I did work on my musicianship, I would feel better and certainly more comfortable in my upcoming role 

– leading a school orchestra. Writing this has made me realise I do want to take some practical action. 

I feel grateful for this finding.  

I take note at this point that I probably feel the most content I have ever felt regarding my current 

teacher identity. Having written this narrative reflection I can see where and how I have developed 

certain skills and knowledge, and in turn, understand how I apply these in my current role. I continue 

to be mindful of burnout and praxis shock and think that writing this reflection has re-awakened my 

consciousness of how important self-care in the profession of teaching will continue to be for me.  

 

Additional reflections:  

From writing my professional narrative, I can clearly see the roles and settings in which I felt most 

successful as a teacher. Positive relationships are clearly essential to me in my professional life and 

should I feel a lack of connection or discourse in the future, I will be much quicker to act and create a 

dialogue with my colleagues in which to solve any issues that are important to me. If these discourses 

prove difficult to solve, I will seek further support from others. 

Although I had previously taught music within a mainstream setting, I had little experience teaching 

music within the sphere of SEND.  Further opportunities to practice my teaching of music within SEND 

would have helped consider the adaptations I would have to make in my thinking and practice in order 

to work successfully within an SEND provision.  

Having just read back these reflections I have noticed the frequency of the words ‘felt’ and ‘feel’ in my 

writing. Emotion certainly has an important place in the formation of my teacher identity. It may be 

fair to suggest that taking note of one’s emotions may be something we should all be mindful of when 

working as teachers in order to sustain a healthy and productive teaching career. I know that as my 
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teaching career develops, self-care is becoming increasingly high profile in my day to day practice. I 

think it needs to be.  

            

          (Swarbrick, 2019) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


